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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Bluecoat Trent Academy 

Number of pupils in school  180 

Proportion (%) of pupil premium eligible pupils 51.6% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are 
recommended) 

2021-2024 

Date this statement was published 17/11/21 

Date on which it will be reviewed 1/9/22 

Statement authorised by Claire McManus 

Pupil premium lead Claire McManus 

Governor / Trustee lead Kathryn Gardiner 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 76,988.72 

Recovery premium funding allocation this academic year £ 11,600 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£ 0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£ 88, 588.72 



2 

Part A: Pupil premium strategy plan 

Statement of intent 

Our strategy for spending the pupil premium is to provide the highest standards of 

educational provision, allowing all pupils to achieve. We aim to provide a fully inclusive 

environment and ensure that regardless of background or ability strive to achieve their 

potential and are supported in doing so. We will use the funding to remove barriers to 

learning, raise aspirations and to provide extensive opportunities and interventions. 

Key Priorities: 

1) To ensure the quality of educational provision is outstanding. Delivered through 

an ambitious and aspirational curriculum by highly trained and effective staff. 

This enables students, including those who are disadvantaged and those with 

SEND, to receive quality first teaching and to make excellent progress. 

 

2) To implement an accurate and robust assessment system, with a consistent 

approach to data analysis. This will identify areas for improvement quickly and 

enable targeted intervention to be put in place to support pupil progress. 

3) Pastoral care will ensure that non-academic barriers to attainment such 

attendance, behaviour, cultural capital and well –being are identified and 

families are supported. This will enable disadvantaged students to access all 

curricular and extra-curricular activities available to them and allow them to be 

hopeful about their futures.  

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Lower levels of aspiration and resilience amongst disadvantaged 
students within East Midlands, particularly Nottingham (in future could 
lead to lower overall achievement) 

2 Lower levels of literacy for disadvantaged students  

3 Lower attendance of disadvantaged students 

4 Higher proportion of SEND within the disadvantaged cohort resulting in 
complex needs 

5 Lack of finance preventing students from being adequately resourced 
and having more limited access to the technology at home 
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6 Limited access to wider experiences outside of school which provide 
children with the cultural capital they need to become educated citizens 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Accelerate development of 
literacy focussing on improving 
reading ages and developing a 
love of reading 

An increased proportion of students achieving age 
related reading scores, measured by NGRT and 
Accelerated Reader. 

Pupil voice demonstrates participation and en-
gagement in the Bluecoat Bookcase. 

Literacy strategies are evidenced by lesson visits 
and learning walks. 

Support students with special 
educational needs to become 
secondary ready  

Nurture provision is developed at KS3 and deliv-
ered effectively. Evidenced through lesson visits, 
work scrutiny, pupil voice and parental feedback.  

Students join mainstream lessons when assess-
ments are in line with age related expectations and 
behaviours are in line with school expectations. 

Attendance of disadvantaged 
pupils is high 

Attendance for students in receipt of Pupil Pre-
mium is above the national average and in line 
with that of the whole school population. 

Aspirations of disadvantaged stu-
dents in high 

Proportion of students in receipt of Pupil Premium 
entered for EBacc is in line with that of all pupils  

 

All students have 9 meaningful careers 
encounters, including Unifrog, spread across the 
academic year. 

 

The academy meets all of the Gatsby 
benchmarks.  

Cultural Capital of disadvantaged 
students is enhanced 

Attendance of disadvantaged students to 
enrichment opportunities is in-line with that of all 
pupils. 

 

All departments to make reference to global 
citizenship within their curriculum planning 
documents evidenced by curriculum audits.  
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 45,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

1. Head of English to 

deliver CPL on literacy 

strategies and monitor 

implementation across the 

curriculum  

2. Introduce whole class 

reading in tutor time  

3. Head of English to 

implement intervention 

through Accelerated 

Reader 

4. Introduction of Mastery 

Learning to the English 

curriculum  

EEF – Improving Literacy in Secondary 

Schools 

Disciplinary literacy is an approach to 

improving literacy across the curriculum. It 

recognises that literacy skills are both 

general and subject specific, emphasising 

the value of supporting teachers in every 

subject to teach students how to read, 

write and communicate effectively in their 

subjects. 

EEF – Reading comprehension strategies 

Reading comprehension approaches are 

high impact and deliver an additional six 

months’ progress. Reading 

comprehension strategies focus on the 

learners’ understanding of written text. 

Pupils learn a range of techniques which 

enable them to comprehend the meaning 

of what they read. These can include: 

inferring meaning from context; 

summarising or identifying key points; 

using graphic or semantic organisers; 

developing questioning strategies; and 

monitoring their own comprehension and 

then identifying and resolving difficulties 

for themselves. 

EEF – Mastery learning 

Subject matter is broken into blocks or 

units with predetermined objectives and 

specified outcomes. Learners must 

demonstrate mastery on unit tests, 

1 2  

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/mastery-learning/
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typically 80%, before moving on to new 

material. Any pupils who do not achieve 

mastery are provided with extra support 

through a range of teaching strategies 

such as more intensive teaching, tutoring, 

peer-assisted learning, small group 

discussions, or additional homework. 

Learners continue the cycle of studying 

and testing until the mastery criteria 

are met. On average, mastery learning 

approaches are effective, lead to an 

additional five months progress. 

1. Assistant Principal to 

deliver CPL on 

designing and 

implementing the 

Bluecoat Trent 

Academy Curriculum, 

Teaching and Learning 

Framework and 

academy approach to 

assessment, feedback 

and classroom in 

intervention 

2. Assistant Principal to 

organise, deliver and 

support with weekly 

CPL sessions including 

NPQSL and ECT 

Framework 

 

EEF – Effective Professional 

Development 

Supporting high quality teaching is pivotal 

in improving children’s outcomes and 

narrowing the disadvantage gap. 

EEF - Feedback 

Providing feedback is a well-evidenced 

and has a high impact on learning 

outcomes; 8 months additional progress is 

achievable. Effective feedback tends to 

focus on the task, subject and self-

regulation strategies: it provides specific 

information on how to improve.  

EEF – Metacognition and self-regulation 

Metacognition and self-regulation 

approaches to teaching support pupils to 

think about their own learning more 

explicitly, often by teaching them specific 

strategies for planning, monitoring, and 

evaluating their learning. 

Interventions are usually designed to give 

pupils a repertoire of strategies to choose 

from and the skills to select the most 

suitable strategy for a given learning task. 

Students can make an average of seven 

months additional progress. 

1 2  

 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/feedback/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 23,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

1.Timetable and introduce 

a Nurture group for SEND 

disadvantaged students 

2. Inclusion Team to 

develop, train others  and 

deliver a bespoke 

curriculum for K3 SEND 

students 

3. Train teaching assistants 

to work effectively with 

individuals and groups of 

students  

4. Train DSL for SEND 

students 

 

EEF: Special Educational Needs in 

Mainstream Schools 

Pupils with Special Educational Needs and 

Disability (SEND) have the greatest need 

for excellent teaching and are entitled to 

provision that supports achievement at, 

and enjoyment of, school. The attainment 

gap between pupils with SEND and their 

peers is twice as big as the gap between 

pupils eligible for free school meals and 

their peers. However, pupils with SEND 

are also more than twice as likely to be 

eligible for free school meals. 

EEF – Making effective use of Teaching 

Assistants 

Research on TAs delivering targeted inter-

ventions in one-to-one or small group set-

tings shows a consistent impact on attain-

ment of approximately three to four addi-

tional months’ progress (effect size 0.2 –

 0.3). Crucially, these positive effects are 

only observed when TAs work in struc-

tured settings with high quality support and 

training. When TAs are deployed in more 

informal, unsupported instructional roles, 

they can impact negatively on pupils’ 

learning outcomes. 

EEF – Reducing Class Size 

Reducing class size is an approach to 

managing the ratio between pupils and 

teachers, as it is suggested that the range 

of approaches a teacher can employ and 

the amount of attention each student will 

receive will increase as the number of pu-

1, 2, 4 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reducing-class-size/
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pils per teacher becomes smaller. Reduc-

ing class size has a small positive impacts 

of +2 month, on average. 

1. Audit student home 

access to the internet 

2. Open the Library until 

4pm to provide 

opportunities for students 

to use the academy’s IT 

facilities outside of lesson 

time 

3. Implement weekly 

homework club including 

targeted session for SEND 

students  

4. Subscriptions for 

Educake and Hegarty 

Maths with individual 

access for pupils  

 

 

EEF – Extending School Time 

The evidence indicates that, on average, 

students make two additional months 

progress per year. Planning to get the 

most from any extra time is important. It 

should meet pupils’ needs and build on 

their capabilities. Where additional time is 

voluntary, it is important to monitor 

attendance to ensure pupils who need 

additional support can benefit. 

EEF – Digital Technology to improve 

learning  

Studies consistently find that digital 

technology is associated with moderate 

learning gains: on average, an additional 

four months’ progress. Technology can be 

used to provide feedback directly to pupils 

via programmes or interventions, but in all 

cases careful implementation and 

monitoring are necessary. Feedback via 

technology is likely to be most beneficial if 

it is provided in addition to, rather than 

instead of, other forms of feedback. 

EEF - Homework 

Homework has a positive impact on 

average (+ 5 months), particularly with 

pupils in secondary schools. 

Some pupils may not have a quiet space 
for home learning – it is important for 
schools to consider how home learning 
can be supported (e.g. through providing 
homework clubs for pupils). 

1, 4, 5 

1. Literacy interventions: 

whole class reading, use of 

Accelerated Reader as well 

as targeted 1:1 intervention 

 

EEF – One to one tuition 

On average, one to one tuition is very 

effective at improving pupil outcomes. One 

to one tuition might be an effective strategy 

for providing targeted support for pupils 

that are identified as having low prior 

1, 2 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/extending-school-time/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/homework-secondary/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/one-to-one-tuition/
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attainment or are struggling in particular 

areas. 

Tuition is more likely to make an impact if it 

is additional to and explicitly linked with 

normal lessons. 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 22,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

1. Careers Lead 

implements Speakers for 

schools programme 

2. Subscribe to Unifrog 

website and resources 

3. Coordinate University for 

all students  

4. Ensure our provision 

meets the Gatsby 

Benchmarks 

The Gatsby Benchmarks 

Every young person needs high-quality 

career guidance to make informed 

decisions about their future. Good career 

guidance is a necessity for social mobility: 

those young people without significant 

social capital or home support to draw 

upon have the most to gain from high-

quality career guidance. 

Social Mobility and Child Poverty 

Commission: Cracking the code: how 

schools can improve social mobility 

Preparing students for all aspects of life 

not just for exams – this means supporting 

children’s social and emotional 

development and the character skills that 

underpin learning. It also means working 

with students to identify career goals early 

and providing excellent careers advice, 

treating extracurricular activities as key to 

the school experience and – particularly in 

secondary schools - encouraging a strong 

focus on working with business and 

universities, not - as in some schools - 

treating these things as optional extras. 

1,6 

1. All curriculum leads 

plan for 

opportunities to 

World Health Organisation 

recommendations around physical activity 

1, 6 

https://www.gatsby.org.uk/education/focus-areas/good-career-guidance
https://www.gov.uk/government/publications/cracking-the-code-how-schools-can-improve-social-mobility
https://www.gov.uk/government/publications/cracking-the-code-how-schools-can-improve-social-mobility
https://www.gov.uk/government/publications/cracking-the-code-how-schools-can-improve-social-mobility
https://www.who.int/ncds/prevention/physical-activity/factsheet_young_people/en/
https://www.who.int/ncds/prevention/physical-activity/factsheet_young_people/en/
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enhance cultural 

capital through trips, 

residentials and by 

offering a wide 

range of clubs and 

teams  

2. All pupils have 

access to extra-

curricular 

enrichment 

opportunities on a 

Thursday afternoon 

 

This article outlines the recommended 

levels of activity for young people and lists 

the related physical and mental health 

benefits. 

EEF – Outdoor adventure learning 

Outdoor Adventure Learning might provide 

opportunities for disadvantaged pupils to 

participate in activities that they otherwise 

might not be able to access. Through 

participation in these challenging physical 

and emotional activities, outdoor adventure 

learning interventions can support pupils to 

develop non-cognitive skills such as 

resilience, self-confidence and motivation. 

1. Non-teaching Year 
Leaders and 
Behaviour Mentors to 
support the pastoral 
needs of pupils 
encouraging 
attendance and 
removing barriers to 
learning 

 

2. Create individual 
intervention and action 
plans for pupils whose 
behaviour falls below 
expectation 

 

3. Provide uniform and 
academic resources 
for disadvantaged 
students 

EEF – Behaviour interventions 

Both targeted interventions and universal 

approaches have positive overall effects (+ 

4 months). Schools should consider the 

appropriate combination of behaviour 

approaches to reduce overall disruption 

and provide tailored support where 

required. 

There is evidence across a range of 

different interventions with highest impacts 

for approaches that focus on self-

management or role-play and rehearsal. 

Social Mobility and Child Poverty 

Commission: Cracking the code: how 

schools can improve social mobility 

Taking steps to alleviate the impact of 

hunger, lack of a place to do homework 

and the financial cost of wider engagement 

in school life (e.g. affordability of school 

trips, access to study materials, IT 

availability, transport costs and so on).   

1, 3, 5 

 

Total budgeted cost: £ 76,988.72 

Part B: Review of outcomes in the previous academic year 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/outdoor-adventure-learning/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/behaviour-interventions/
https://www.gov.uk/government/publications/cracking-the-code-how-schools-can-improve-social-mobility
https://www.gov.uk/government/publications/cracking-the-code-how-schools-can-improve-social-mobility
https://www.gov.uk/government/publications/cracking-the-code-how-schools-can-improve-social-mobility
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As a newly opened academy this section is not applicable to Bluecoat Trent Academy 

further information (optional) 

 


